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Everyday the human brain is tasked with solving millions of problems.
The only way to solve a problem is to test the problem – to form a hypothesis, to look at the problem from different angles, and to make decisions that can lead one to success over the problem. The EPL is a method of solving a combative equation. This equation must take into account the environment, the student and their enemy. All of these variables create a problem that the user must solve – a problem with the enemy and his tactics. Even a problem within the user, be it lack of experience or disadvantage due to position or injury. Martial arts, shooting, knife work – all of these subjects are means of solving a problem that the human being is confronted with – survival. But, many times these are simply tools to be used, when there are other ways of addressing the problem confronting the user.
When you are a hammer, everything is a nail. This is why many martial arts create for good fist fighters or great grapplers, but not thinking warriors. In a way, a warrior is a fighter – but over a longer time line. Anyone can be a fighter simply by wishing to fight and being willing to put themselves into harm for a reason. But, over a time line, a fighter is trained, taught by teachers and experience on the battlefield. They begin to see reasons for what they do and why the battlescape changes around them, how to interact with it as it is, and make it what they wish it to become my making decisions that affect it. The fighter who once simply wanted to fight becomes an experienced warrior in their command of the fight ahead of them.
A warrior is challenged by the problems that lie ahead and will actively work to confront and face them, gaining valuable knowledge and intelligence about perhaps a certain enemy, as a boxer knows much about other boxers but little about grapplers and their tells. A point sparring fighter is not ready for 360 degree actions with firearms, and some soldiers may feel uncomfortable with the confines of the rules. There is a difference in how these problems are addressed and how they are viewed. A fighter will box with a wrestler, or work within the rules of the ring confinement and simply fighter. But, a warrior will make use of the confines of the ring for their strategy because time has taught him or her to do so. A warrior, even in loss, will learn valuable lessons on how not to lose again. A fighter is tough, but a warrior is hardened. He is built from a different cloth...and that cloth is made from the strongest tensile fibers in the world: tested experience.
Combatives is problem solving like anything else in life. There is a problem – you must solve it. If you have a problem with the computer, you don't simply give up and never use a computer again. You troubleshoot and solve it, and if you can't – you ask someone to help you. If you are under fire, if your knot is not properly tied, if you are out of water, if you are facing three people when you thought you only would face one...these are problems.
These problems will not go away. They must be confronted with the experience of the person confronting them. Using his or her own knowledge, the problems are confronted and either overcome the person, giving information on how not to do something...or they are overcome by the person, giving information on how to do something. The dividing line is the willingness of the person to engage the problem in an honest manner, and put his or her honest best against the problem presenting itself.
Problems that we can not solve have a way of quickly disrobing us and showing who we are.
We become participants and interact to solve the problem, or we become spectators watching the problem solve us.
What differentiates the willing participant from the spectator is the participant will engage the problem and work to solve it. They will train to get it right so when they get it wrong, it is more right than the other guy. And when they are unsure, they will ask for guidance. The spectator will watch the participant, will remark at their abilities, perhaps even attempt it – but if they are not psychologically dialed in, if his or her physical prowess is not to a level of being able to solve the problems; if he or she does not have the neurological tools that allow them to think and act simultaneously, then he or she will rarely win repeatedly. If the person will not ask for help: then that person will perish or be left behind as fighters, as the warrior who wants to learn will push on, pitting his or her experience against environment, and asking for help along the way from others like himself or herself, who have experience and have tested it.
Within the EPL, we have learned how to gain experience.
The spectator may have knowledge, but knowledge without an able user is just knowledge. Knowledge with an able user is applicable knowledge – it becomes experience. Think for a moment on a surgeon from a rural area and a surgeon in a major city hospital. They have the same medical knowledge from school. Each has knowledge, but experience and how it is gained is a dividing line between these two doctors. One may have a better bedside manner an understanding of certain ailments, while one may have a better understanding of stress and physical trauma. Both are far advantaged from a student in medical school, who receives high marks in their anatomy class.
Knowledge without experience withers quickly under the bright light of application. When one is forced to apply their knowledge, if it is not tested by experience it will quickly fail. But in health, fitness, martial art, shooting, and other endeavors, far too often the inexperienced are viewed positively. One with experience obtained more than thirty years previous, but has not tested it since, is still viewed as relevant experience...even as the entire society and battlefield around them has changed. Students with advanced belts with no street-violence testing are viewed as capable of teaching about street violence, when in reality, their experience withers quickly under great psychological testing.
Wide ranging experience takes a fighter and makes them into a thinking warrior. It must be the goal of every instructor to become a thinking warrior, a problem solver – and view their own teaching as a problem to solve, to make it better. To view their students as problems that can be solved, can be worked through, and the more student, the more experience, the better the instructor.
The EPL can create a fighter. It can show a fighter new methods of achieving goals, of focusing their attention, of making methods their own, how to look at threats and not be distracted. Within the EPL the student has gained much experience, but that experience must be tested. In testing the EPL through a progressive manner, the fighter who has experience can discover whether that experience will stand up to the physical, psychological, and neurological rigors of combat. By gaining knowledge and intelligence about the problems they are facing, fighters learn about themselves and the rigors of the testing harden their toughness.
This can only be done through testing the experience, creating a thinking warrior...a problem solver.
In the beginning, when a student first entered into Pramek’s EPL, the general view of combat is that of confusion and complexity. A student's first fears of combat are generally that of injury, how random it is, or how disorienting it can be. They have no concept of combat beyond a filter that is based upon years of experience, fear, and misunderstanding. It is through this filter that the techniques are employed. Students begin with a fear of injury, at the randomness of violence, and are then shown techniques to utilize in combat. The primary issue in training in a martial art is understanding the nature of violence - either one can participate in its randomness, or one can decide to respect it but ignore it, and then work toward a goal. This goal can be anything from not being caught off guard to how to execute take downs and control another human being. EPL is designed to remove the unknowns, as much as possible, from the student's world view in relation to combat.
As opposed to the general view of combat, the conceptualized view categorizes the information and shows the student how to organize it into three steps to achieve their goal. The student decides a goal, develops a strategy, and then uses tactics and methods to achieve that goal. Because of the BCB, they understand the conceptual nature of psychology of violence so that it is not random and the physiology of injury so they know what they should be leery of (for example, targeted knife attack versus wildly flailing arms). Then, the student has a clear mind approaching combat and views their techniques, or in EPL, methods as a means to achieve a goal. One secondary function of EPL is that it removes the unpredictability of combat through experience, altering the schema and giving a conceptualized view of combat. Understanding and controlling the concepts behind what is occurring in combat is the end result of the EPL learning phases, but this must be tested.
At this point in training, the student has been educated and worked through the phases of EPL. The student has demonstrated their aptitude and understanding of theory + movement = application, and has shown that it has been imprinted and unitized, then conceptualized. Within Pramek and EPL, the student must now move to having their aptitude truly tested within combative training. This testing is directed at measuring the adaptability of the student to a variety of obstacles. Success is not governed by how hard the student can hit, but how accurate the student can be to achieve a goal under varying levels of duress. This testing most accurately shows how well the student understands the subject matter.
This testing does not have to be for everything at once. If a student has shown general aptitude in how to perform the wedge and remove equilibrium, then this must be tested under more extreme, targeted scenario training. This leads to the next phase of Pramek’s CLM: the testing phase, or Directed Perceptual Testing. Here, the student can be graded accurately on their ability to perform under varying levels of duress up to scenario driven training. In this section, we will move through phases of training leading to a student who can perform under the most stressful of hand-to-hand combat situations, giving them access to “1 tool for 10 jobs” that is an efficient, adaptable, and well-honed application. It is of paramount importance to understand that theory + movement = application in Pramek. As such, we must strive to educate the student on each and show them their strengths and weaknesses within the testing phase.
This testing is called Directed Perceptual Training (DPT) for a very specific purpose. It calls into testing every phase of EPL; it questions the perceptual abilities of the student. It challenges the student to take each lesson learned and then directly tests them. Typically in martial art testing is just having two people spar after learning a technique. The DPT will usually make procedurally trained students highly uncomfortable as it tests for perception and does not test for procedure. It checks the adaptability of a student to very difficult stimuli that will test the overall aptitude of the student. Procedurally based students quickly find that under the DPT guidelines they are in a state of disadvantage in terms of adaptation to stimuli. The perceptually based student, who has been taught to adapt and achieve goals, and adapt his or her strategy to the goals, will find the tests demanding initially, but eventually will not be insurmountable.
The DPT is designed to be one of the most difficult testing methods that is applicable to any martial art. Procedural based systems can utilize the DPT without alteration and will greatly challenge their students to perform techniques, whereas EPL based schools will find the student adapting under the weight of the DPT to achieve their goal. Here it is vital to remember - EPL and PBL methods are not incompatible. They can be blended, as will be discussed later in the manual.
Progression
A student should never be barnstormed into any phases in training, especially the testing phase. We caution to avoid using the term testing without explaining to the students the nature of what the test is. There are not passing grades in combat, only getting home alive, whether it is a grade A and there is not one mark on the student; or a grade D where the student sustains injury but prevails - they have still survived, passing life's testing. The problem forms when students feel the testing will inhibit their ability to move forward in training, which his not the case. Testing should not act as a barrier to progressing, but a spring board to learn and jump from. Within EPL an infinite number of methods can be used, and these can be tested with the DPT. These phases of testing are not simply one-time deals; they are learning labs for the student and the teacher. While they are progressive in nature, they are no different than practicing algebra to brush up for a calculus class.
Chapter 2: DPT Level One: Tension Testing
The first goal of testing a new method is to test it against an opponent who is providing tension against the method application. This is not the same as fighting, as fighting brings a new state of nervous system arousal, which is a test later in the overall aptitude testing and training of a student. Tension is applying tension toward the method application and the student's ability to use their understanding of principles in order to overcome the tension. In combat, the opponent does not simply act as you wish them to act - they must either be forced through pain compliance to act in a compliant and expected manner, or their compliance must be attained through a separate means of application such as a targeted strike to the kidneys, disabling of a body part that renders them unable to defend themselves, chokes, or through a concussion or knock out.
In tension testing a student is facing a training partner who will not comply with the method being applied. The testing student must adapt to the tension and decide how to stop the tension, or move around the tension and accomplish their overall goal based on the strategy they have decided upon. If the strategy is to immobilize the partner and a joint lock is the tactic to be used, then the partner must give tension to not allow this joint lock, and the testing student should use other means to force compliance with their application.
Tension testing should be performed on a progressive scale so as not to create an over abundance of negative feedback that will psychologically affect the willingness of the student to continue. Remember, the point is to assist the student in getting to their goal, not to prevent the student from doing so through insurmountable obstacles. An instructor must determine the level of tension needed. The instructor should be the only one who executes this (example may be to create an arm bar). Then the level of tension should be raised to adversely affect the ability of the testing student to accomplish their task. This is a gradual process where the students should be placed in various physical poses forcing each to work from that pose. For the following examples of tension level, an arm bar will be used as the goal of the student, while a joint lock and pain compliance is the tactic of the student.
0 - 25% - A compliant to semi-compliant training partner. In this testing, the training partner should stiffen the area that is the object of the student's goal. If, for example, the method used is an arm bar, the partner should stiffen their arms and shoulders, but leave the rest of their body relaxed and compliant. This will allow the student to work against the arm itself, and use the rest of the body to position the partner to allow them to achieve their goal through their tactic.
25 - 50% - A semi-compliant partner who will use their upper body to create tension, while leaving the lower back and legs relaxed.
50 - 75% - A semi to non-compliant partner who will create tension throughout their entire body, but will not move from their initial stance and will not forcefully prevent the testing partner from accomplishing their goal.
75 - 100% - A fully non-compliant training partner who will forcefully use tension and movement to prevent the application of the method, prevent the student from using their tactics.
Once a student has shown the ability to overcome each phase three to four times consistently, they should be allowed to move to the next level of tension. If they fail once, it is ok...let them attempt again, as this may have been a perceptual or conceptual failure, or something as simple as nervousness. The student needs to adjust to the new training environment psychologically. If they fail twice, they should be moved down a level of tension percentage to continue working, and moved back up. This will ensure feedback and learning.
Stress testing is often used in the martial art world as a means of determining if a technique will actually work in the real world. In Pramek, this is not a determining factor, as stress in Pramek is on the student psychologically to accomplish their tasks, but is not a determining factor as to whether the technique or method will work. Anyone can wrestle someone to the ground and then begin a struggle to be victorious. In real life, wrestling someone to the ground and struggling opens the student up to a host of threats that they should not voluntarily open themselves up to.
For Pramek, stress testing is discovering the balance between the demands of the test and capacity of the student to accomplish their task. In doing so, the aptitude of the student to perform the task can be observed, as opposed to the actual method being applied. For these purposes, the stress on the psychology of the student, not the stress of combat is, being analyzed. These are very different concepts. Stress on the student to perform their workload is different than the stress of combat. A student who is well versed in 20 techniques will attempt to find a way to achieve their task, versus the psychological stress of not being able to accomplish a task. Stress testing is the next level of tension testing, as the student is asked to perform the tasks over and over again against varying levels of tension, creating a psychological stress on the student at their inability to accomplish their tests.
How to Perform a Stress Test
Stress testing is a very quick process, as the student is given a goal and must decide their principles to employ through tactics, for this example, the arm bar. At which time stress testing begins, the student will be put through a repeated number of attempts at varying levels of tension. The period of time should be quick, at 30 seconds to a minute, and then the percentage of tension should be changed. This will begin to stress the student, as they are unable to apply the same technique or method twice. The student should be moved repeatedly through levels of tension, with the instructor calling out the level of tension. One example may be calling ‘25%’, 30 seconds elapse, ‘75%’, 20 seconds elapse, “50%’, 45 seconds elapse, ‘25%’, 20 seconds elapse, ‘100%’ 30 seconds elapse. This should continue for 5 minutes maximum. At this point, a stress evaluation must be done – write down in a log for the student their heart rate, respiratory rate, pupil dilation, and the verbal observations of the students. Generally around the two minute mark the student will shows signs of high levels of stress, as they can not duplicate success, and you must assess and track this information as well.
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